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Curriculum Intention 

 

 

English Martyrs’, as a community centred on Christ,  

strives to develop the talents of each person. 

May they all be one (John: 17). 
 

 

As part of the Saint Thomas Aquinas Catholic Multi-Academy Trust, we seek to have a truly 

catholic curriculum which develops every aspect of each young person’s life for the better. 

 

What is our curriculum? 

The curriculum of English Martyrs’ Catholic School is the total learning experience provided 

to our students within and beyond the classroom. It includes formal and informal learning 

experiences, extra-curricular opportunities, social and religious experiences in the context 

of the ethos and learning environment of the school. 

Our curriculum is broad and balanced and allows for specialism and options in Key Stages 4 

and 5, meeting the needs of all learners.  ‘Learning to learn’ is at the heart of our curriculum 

(for example, ‘Let’s Think in English’), with strong emphasis on ensuring all have mastered 

the basic building blocks of numeracy and literacy to enhance progress in other subjects 

through our Accelerate Programme.  Arts and Music underpin the performing arts specialism 

of the school.  We also provide extensive development pathways through aesthetic, creative, 

social, linguistic and literary, mathematical, sporting, scientific, spiritual and technological 
activities, as well as trips and residential experiences. 

Leadership and individual development opportunities are offered throughout the school as 

we seek to support our students to develop into compassionate, resilient and responsible 

young people. Our Senior Student Leadership Team act as role models for younger students 

and we are proud of the spirit of collaboration and care which characterise our school 
community.  

 

Who are our learners? 

Our academic curriculum is based on the delivery of the National Curriculum and is 

designed to meet all our learners’ needs.  Our curriculum takes into account the 

comprehensive nature of our cohort in terms of their abilities and prior learning 

experiences, including due regard for priority focus groups, such as HPA, PP and SEND 

students as appropriate.  

We are a school which draws students from over 35 primary schools in a typical year and 

which serves nine different parishes. Our cohort includes students of the Catholic faith, of 

many Christian denominations, world faiths and no faith. Our community is racially very 

diverse, with around 55% of students coming from a BAME background, many of whom are 

themselves recent immigrants to Leicester.  This context is reflected in our curriculum and 
in our Racial Diversity Policy. 

Accordingly, students bring a huge variety of religious and sociological understandings and 

experiences of our world and society. This variety of experience is reflected in our 
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curriculum which takes account of the school’s specific context, including the variety of 

economic backgrounds of our students. Through our curriculum we seek to serve the 

particular needs of each child as well as to promote Core (British) values and a strong 
community committed to the common good of all.  

 

What is the philosophy underlying our curriculum? 

Our curriculum is founded on our Catholic understanding of the uniqueness of each human 

person created in the image and likeness of God, called into relationship with God for 

eternity to a “future full of hope.” (Jeremiah 29, 11) 

As St Thomas Aquinas taught, all aspects of human knowledge proceed from and lead to 

God and we recognise that all aspects of the curriculum in our school are interconnected 

and are of equal value. 

We also acknowledge that the curriculum embraces all learning and new learning, respecting 

different viewpoints and opinions and the personal right of freedom of conscience. “A 

creative God-centred curriculum in dialogue with the wisdom of both past and present 

should maintain the truth of the Christian Gospel without becoming isolationist or 

introspective.” Hans Urs von Balthazar, 1988. 

Our curriculum affirms the Church’s teaching that parents are the first educators of their 

children.  We seek to work in partnership with parents and parishes to provide education 

for our children in a prayerful environment of love, safety and security.  

 

What are the key features of our curriculum? 

 Our curriculum is broad, balanced and coherently planned and sequenced; 

 
 It promotes high-quality teaching and learning tailored to the needs of all students who 

are supported to achieve their full potential, irrespective of their starting points; 

 
 It is a rich, progressive, knowledge and skills base which draws on evidence-based pedagogy 

and a broad range of resources; 

 
 It promotes a positive and aspirational attitude towards learning, equipping students with the 

knowledge and cultural capital they need to succeed in life; 

 
 It prepares students for the opportunities, responsibilities and experiences of adult life and 

the world of work; 

 
 It supports students’ spiritual, moral, social and cultural development; 

 

 It supports students’ physical development and responsibility for their own health, enabling 

them to be active; 

 
 It enables students to develop views and opinions and become emotionally resilient, 

providing students with access to guidance and counselling and other means of supporting 

emotional health and development; 
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 Provide subject choices that support students’ learning and progression, and enable them to 

work towards achieving their goals; 

 
 It develops rich cultural awareness of western and other traditional knowledge systems 

whilst promoting diversity and encouraging social cohesion; 

 
 It ensures equality of opportunity for all set out in the Equalities Act (2010), with high 

expectations for every student and appropriate levels of challenge and support; 

 
 Our curriculum is part of the curriculum offer to students from 4 to 18 in partnership with 

our feeder schools of Saint Thomas Aquinas Multi-Academy Trust. Religious education and 

Christian catechesis are at the core of our curriculum. 

 

How is the curriculum delivered? 

We are committed to creating a catechetical environment where all learning takes place in 

an atmosphere of Christian faith, hope and charity. We are committed to the pursuit of 

excellence in teaching through empowering our teachers and support staff with the very 

best research-based approaches for outstanding pedagogy. We enable subject teams to 

develop specialised approaches and to question and drive their own curriculum so that they 

have a clear understanding of subject-specific learning goals and needs and ensure that all 

statutory requirements are implemented and exam specifications fully covered. 

An appropriately challenging Key Stage 3 curriculum enables coverage of the National 

Curriculum content within 2 years. This allows for an extensive range of options in a three-

year KS4 which reflects and meets the needs of our diverse school population. In Year 9, 

students undertake in-depth study, building firm foundations for GCSE study: 

GCSE Core 

Subjects 

GCSE  BTEC Other 

English Art Art & Design Practice Employability 

Maths  Business Dance Hospitality & Catering  

Biology Computer Science ICT  

Chemistry Drama Sport  

Physics French   

Religious Education Geography   

 History   

 Music   

 Physical Education   

 Textiles   

 

This is supplemented by a vibrant, wide-ranging extracurricular programme to provide a 

broad curriculum offer and support student wellbeing.  This includes the following regular 

activities as well as an extensive range of extra-curricular trips and visits: 
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Schola Cantorum  Choir  Junior Choir Orchestra 

Steel Pans Group Ukulele Club  School Musical Rehearsal KS3 Drama Club 

KS3 Aspire Clubs KS3 Science Club KS4 Aspire Clubs KS4 Dance 

KS4 Debating Study Club  Art Club Design Club 

Mixed Athletics Club Mixed Badminton Mixed Cricket Mixed Rounders 

Mixed Table Tennis Girls’ Basketball  Boys’ Basketball  Girls’ Netball 

Girls’ Football Boys’ Football Duke of Edinburgh Award  

  
*A number of residential Retreats take place during the year run by the Chaplaincy Team.  Charity activities are 

organized by all students through the course of the year. In addition, special International Days and Themed 

weeks, such as Numeracy Week, feature in the annual calendar of events. 

 
Due importance is given to creating an uplifting and nurturing physical environment with 

emphasis ecology and care for the environment.  

We are committed to partnership working and school-to-school collaboration to develop 

and maintain excellence in our teaching both within our multi-academy trust and wider 

networks, including EIP Leaders of Hub in Music, Drama and History.   

 

Summary 

Our primary mission is that learning should inspire, offering each individual an opportunity to 

have a deep encounter with truth, beauty and goodness. Curriculum is more than what goes 

on in lessons, and is experiential, supported by our extensive extra-curricular programme.  

Students should be able to wonder, to experiment and to take risks, in order that they 

should develop the deep learning and skills needed to understand and apply their education 

to undertake a fulfilled life. 

 

The intentions of our curriculum are encapsulated in the school prayer: 

 

Lord Jesus Christ 

Make me a better person 

Considerate towards others, honest with myself, faithful to you. 

Help me to find my true vocation in life, so to find happiness myself 

and bring happiness to others. Amen. 
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Legislation and guidance 

 
This policy reflects the requirements for academies to provide a broad and balanced 

curriculum as per the Academies Act 2010, and the National Curriculum programmes of 

study which we have chosen to follow. 

It also reflects requirements for inclusion and equality as set out in the Special Educational 

Needs and Disability Code of Practice 2014 and Equality Act 2010, and refers to curriculum-

related expectations of governing boards set out in the Department for Education’s 

Governance Handbook. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/ukpga/2010/15/part/6/chapter/1
https://www.gov.uk/government/publications/governance-handbook
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Teaching and Learning Policy  
 

Introduction  

  

We are committed to a dynamic, research-led approach to developing our teaching and 

learning which is reviewed and refined through the appraisal processes and CPD.  

  

Students should develop independent, enquiring minds and an enjoyment of learning, 

developing their whole selves, and finding an appreciation of God’s creation and revelation. 

This is central to the School’s Mission.  

  

We acknowledge that the quality of learning and teaching in a school will have a direct impact 

on a person's achievement and self-esteem, and should enable students to recognise and take 

up opportunities to see, find and develop their God-given gifts and talents. A student’s learning 

at English Martyrs’ should allow them to find ‘their true vocation in life’ (as stated in the school 

prayer). Teaching and Learning is a central function of the school, within the formally taught 

curriculum and wider learning outside of the classroom.    

Purpose  

• This policy seeks to identify the key principles and expectations that should permeate 

all aspects of teaching and learning across the school in all key stages.  

• To help students to recognise and take up opportunities to seek, find and develop their 

God-given gifts and talents. To allow everyone’s best self to thrive and respond to 

God’s call “that they may have life and have it to the full”. (John: 10, 10)  

• To raise levels of achievement through a stimulating learning environment where 

talents are fostered and the students can achieve personal best standards.  

• To improve the quality of teaching by identifying and sharing good practice to improve 

the quality of learning experiences of all students.  

 
Golden Principles  

  

Introduction  

 

Metacognition is at the heart of our CPD programme.  Learning has three related aspects: 

retention, transfer and change (Didau and Rose 2016: What every teacher needs to know about 

Psychology). The interplay of these three aspects allows successful long-term learning to take 

place. The acquisition of knowledge through a well-planned, carefully structured and 

sequenced curriculum enables students to build an interconnecting schema. Expertise 

requires rich and detailed structures of relevant knowledge and skills to be stored in long-

term memory.   

 

We are working from a definition of ‘making progress’ as meaning ‘knowing more and 

remembering more of the curriculum’, to ensure that the necessary components are 

embedded in long-term memory to enable students to perform well in more complex tasks. 

Recall does not just refer to formal testing, but could, for example, include students recalling 
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prior knowledge by applying it in a new context (Ofsted School Inspection Update, July 

2019). This policy is underpinned by academic research, and draws extensively on the work 

of Rosenshine, Sherrington, the Learning Scientists, Hattie, Wiliam, Christodoulou, Allison 

and Tharby.   

 

 
Diagram from Making Every Lesson Count (Allison and Tharby, 2015): 
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Diagram from Principles of Instruction (Rosenshine, 2012):

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.aft.org/sites/default/files/periodicals/Rosenshine.pdf
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Golden Principles of Teaching & Learning in our Lessons:  

  

Challenge  

  

1.  All lessons should be challenging for all students. Work should be adapted to suit 

the needs of different learners within the class, with no limits set on the aspirations 

or abilities of students.  

 

HOW? Teachers should use assessment data and professional judgement of the classes to 

plan suitably challenging work for all students. Challenging work is not just the 

remit of the more able learners.  

WHY? Learning only takes place when students are challenged. For students to move 

beyond a ‘fixed mindset’ to a ‘growth mindset’, they need to be challenged. Only 

then can progress in learning take place (Allison and Tharby, Making Every Lesson 

Count).  

  

Review of Prior Learning  

  

2. Lessons should regularly start with or include a review of previous learning.  

 

HOW? This could be achieved through discussion / questioning / a short task etc.   

WHY? As discussed extensively in the book ‘Make it Stick: The Science of Successful 

Learning, (Brown and McDaniel, 2014), successful learning requires constant 

revisiting of learning to ensure knowledge and skills are retained in students’ long- 

and short-term memory.  

  

Clarity of tasks  

  

3. Instructions should be clear and precise. Lessons should be targeted with a 

principal focus which is referenced clearly in the overall lesson title and objective, as 

part of the broader scheme of learning.  

 

HOW? Lesson titles should be focused on clear learning outcomes. Each learning activity 

should be focused on the overall objective of the lesson, as part of the broader 

scheme of learning.  

WHY? As Sherrington makes clear in ‘The Learning Rainforest’ (2017), this enables 

students to be clear about what they are being expected to do. All learning should 

have a clear and sharp focus.  

  

Manageable Cognitive Load  

  

4. New knowledge and skills should be presented in manageable steps.  

 

HOW? New learning should be broken down into small steps. Too much material at once 

can overwhelm a student and create blocks to learning.   

WHY? In accordance with cognitive load theory, students can only engage with new learning 

in small chunks at a time. Knowledge builds on knowledge. The foundations of 

what is being studied need to be secure before new knowledge is acquired and 

applied.  
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Checking Understanding  

  

5. Questioning should be frequent and should be a combination of low-order (e.g. 

simple knowledge recall) and high-order questioning (analysis / evaluation / synthesis 

of learning).  

 

HOW? Questioning should be clearly targeted at all different learners within a class and 

should be focused appropriately on the understanding and ability of each student. 

Students will need time to explain their thinking and consider their ideas. Teachers 

should allow this to happen and not expect immediate responses.  

WHY? Professor Barak Rosenshine makes clear that it is imperative to check students’ 

understanding. This needs focus on all learners for the level of challenge to be 

extended for all students.   

  

Pace   

 
6. Time should be well-used in lessons with a focus on pace and challenge to ensure 

students are on the learning ‘edge’ for a suitable amount of time to allow for 

sustained learning to take place.   

 

HOW? Administrative matters should be kept as short as possible and students should be 

engaged in learning activities as frequently as possible. Low-challenge activities 

should be kept to a minimum. Group work should be highly focused and structured 

to enable high-quality learning to take place.  We aim to have high expectations of 

all students, all the time.  

WHY? To allow a high level of active practice for all students and to ensure students are 

actively engaged in learning throughout the lesson (Allison and Tharby, Making 

Every Lesson Count)).  

  

Guidance and Example  

  

7. Students should be guided in their work. Exemplars should be provided, with a 

variety of work and processes being modelled. Where necessary, scaffolds should be 

provided for difficult tasks as appropriate to the needs of the student.  

 

HOW? Appropriate teacher demonstration is essential.  Good examples of students’ work 

can be used as exemplars for students. Model answers written or supplied by the 

teacher are a valuable resource. Teachers guiding students through the actual 

examination papers provide students with valuable insight into the thought process 

behind writing responses.  

WHY?  So that students understand the thinking process and criteria for how to achieve 

high levels of success in each component of their studies (Rosenshine’s ‘Principles of 

Instruction’)  

 

 
Assessment and Feedback  

  

8. Teachers should check the understanding and responses of all students through 

questioning and feedback as appropriate, as well as through student response to a 

stimulus (e.g creative work in the Arts and Technologies). Sufficient time for quality 

feedback (feedback which a student understands and allows them to improve their 
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understanding / work should be provided where appropriate and students should be 

allowed time to re-visit work and repeat it where necessary, to show their new 

understanding as a result of feedback. (Making Good Progress?: The future of Assessment 

for Learning by Christodoulou).    

 

HOW? Through whole-class feedback focusing on key areas of underperformance, through 

demonstration with an exemplary piece of work for the lesson, through time for 

students to reflect on their own strengths and weaknesses and time to repeat work 

(following teacher review) and address any issues or misconceptions.  

WHY? Dylan Wiliam (Assessment for Learning) has effectively shown that questioning and 

feedback are crucial for teachers to know the progress of their students, and to 

ensure that feedback is consistently meaningful and impacts on student learning.  

  

Revision and Reiteration  

  

9. Knowledge and skills should be reviewed regularly. This should include a short 

test or skills-based task regularly incorporated into routine teaching and which 

covers a combination of long-term and more recent studies.  

 

HOW? Students may be set pre-learning and reviews of previous learning for homework, 

with a simple test of knowledge and understanding in the next lesson. Questioning 

or testing could include recent studies as well as previous lessons learnt.  

WHY? Ebbinghaus’ model of the memory curve (1885) still applies. Learning is quickly 

forgotten if it is not regularly reviewed. Through regular reflection and review, 

students retain their knowledge and understanding better. This also allows teachers 

to diagnose areas of weakness in student understanding.  

 

Homework supports and extends learning. Homework should be meaningful and 

consolidate, reinforce and extend the skills, knowledge and understanding developed 

in the classroom.  

 

HOW? Teachers should set appropriate work which extends and develops students’ 

understanding. Homework can be used as a source of pre-learning to inform future 

learning, encourage student independence and encourage good study skills.   

WHY? To support students in providing direct and meaningful education which reinforces, 

supports and extends students’ in-class learning. As Sherrington notes, effective 

homework requires that students should have the tools they need once they leave 

the classroom (The Learning Rainforest). This builds their confidence and 

knowledge.  
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Appendix 1  

Assessment 

Rationale  

At English Martyrs’ Catholic School we believe in the principle of recognizing and valuing the 

achievement of all students through effective and worthwhile assessment both formative or 

summative.   

 

 
Definition  

• To ensure that assessment is an integral part of the learning process.  

• To involve students in self- and peer-assessment.  

• To use assessment to develop dialogue through which teachers help students 

develop the skills they need to reflect positively on their learning so that they are 

able to build on their strengths and work purposefully on the areas for further 

development.  

• To use assessment diagnostically to determine the knowledge and skills students 

already possess and help identify particular strengths and weaknesses to give 

appropriate guidance and support.  

• To use assessment formatively to inform planning of the next steps of a student's 

education and to show the student how to make progress.  

• To use assessment summatively to indicate the progress and attainment of an 

individual.   

• To use assessment to show the success of their learning.  
  

• To recognize and celebrate the whole range of students' achievements and 

experiences so that the process can help to nurture self-esteem and is positive and 

motivating.  

• To use assessment positively to recognize and celebrate progress.  

• Assessment will take place in a variety of ways, varying from informal teacher 

observation, to short tests (including peer-to-peer and self-answer tests) and 

examinations under full examination conditions.  
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Assessment Objectives  

  

In all types of assessment, we seek to enable each student to:  

• Recognize strengths and identify areas for development  

• Reflect on and assess their own performance and progress in relation to expected 

grades 

• Make informed decisions on how to improve  

• Experience formal examination conditions  

• Become effective learners and more confident people.  

  

Assessment Points 

a) Regular homework and knowledge tests / quizzes 

b) Retrieval practice in lesson starters 

c) Fully-assessed tasks e.g. extended writing / examination questions 

d) Assessments A-C and associated academic and tutor reports (see calendar) 

e) Class tests / Exam weeks during the year (see calendar) 

 

 
Month 

 
Assessment 

 
Exams / Tests 

 
Parents’ Meetings 

 
 

September 

 
 

 
Baseline Tests:  
Years 7-13 
In-class Tests:  
Years 11-13 
 

 
Parents’ Information Meetings: 
Years 7-12 

 
October 

 
Assessment A:  
Years 8-13 
 

  
Meet the Form Tutors: Year 7 

 
November 

 
Assessment A: Year 7 

 
Exams: Years 11- 13 
 

 

 
December 

 
Assessment B: 
Years 8-13 
 

 
Exams: Year10 

 
Parents’ Meetings: Years 12-13 

 
January 

 
Assessment B: Year 7 

 
Exams: Years 7-9 

 
Parents’ Meetings: Years 10-11 
 

 
February 

   
Parents’ Meeting: Year 8 
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March 

  
Exams: Years 10-13 

 
Parents’ Meetings: Year 7 & 9 
 

 
May 

 
Assessment C:  
Year 11-13 

 
Public Exams:  
Years 11-13 

 

 
June 

 
Assessment C:  
Year 7-10 
 

 
Exams: Years 7-10 

 

 

 

Accessibility  

The school is committed to making assessment available to all students regardless of starting 

points and will make all reasonable steps to make formal assessments and public examinations 

open to all - for example, by ensuring that examination access arrangements and concessions 

are in place as appropriate for SEND students.  

 

Homework  

Rationale  

Homework is defined as the work that students complete outside lessons (including digital 

learning).  

  

Regular homework has a positive influence on learning and achievement and plays an integral 

part in the academic development of each student.  
 

Purpose  

 Homework helps the student develop personalised learning and thinking skills, 

especially those needed in independent learning.  

  

 It consolidates, reinforces and extends students’ knowledge and understanding 

developed in the classroom and enables long-term ‘deep’ learning to take place.  
  

 It then prepares students to meet the requirements of public examinations and 

coursework.  

  

 It helps the student form good study habits, which will help them achieve their full 

potential.  

  

 It helps develop a home-school partnership to improve learning and enables 

parents/carers to share in their child's learning and to be involved and informed 

about the work being done.  

  

 It helps the student develop study skills, which promote lifelong learning. 
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 It contributes to a learning for life curriculum and workplace skills by enabling 

students to manage their time and commitments.  
  

 

 

Guidelines  

  

The Purpose of Homework  

  

Homework must have a clear purpose and should meet the needs of all learners.  

  

The Types of Homework  

  

For tasks to meet the learning needs of all students there will be a need for differentiation. 

Tasks should be varied and challenging.  

 

Types of homework may include:  

- reading, writing, IT work, drawing, listening and rehearsal, 
- reinforcement of learning, helping to ensure knowledge, skills and understanding are 

embedded,  
- reviewing,  
- redrafting, 
- research topics and investigations,  

- preparation for an activity, 
- project work, 
- activities related to personal and social development, 

- music lesson practice. 

 

 
Roles and Responsibilities of the School, Student and Parents   

  

Parents offer vital support by finding a suitable space in which their children can work, 

checking deadlines, praising their child for good homework and supporting the school in 

ensuring that homework is completed. Parents should communicate with school if they are 

concerned about homework. Homework is not optional and sanctions will be imposed 

according to the Student Behaviour Policy of the school for failure to complete homework. 

Staff should also recognise good homework by using the rewards system in school, address 

issues of failure to do homework and ensure parents are informed if homework has not 

been completed on a regular basis. Students are responsible for the completion and 

submission of homework. 
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Appendix 2 

  

Higher Prior Attainers  

  

  

Aims  

  

 To identify more able students by prior attainment and ensure that their targets are 

appropriately challenging. 

 
 To promote and raise the attainment, motivation and aspirations of HPA students, with 

particular focus on disadvantaged students.  

 
 To promote a culture of high expectations for students and teachers, and ensure that work 

is appropriately challenging and differentiated.  

 

 To maintain a challenging and stimulating learning environment which supports HPA 

students, actively encourages questioning and challenge, creativity and higher-order thinking 

skills.  

 

 To develop a coordinated and coherent programme of learning opportunities, underpinned 

by a balance of challenge and support. This includes providing students with activities outside 

the formal curriculum which will develop their thinking and creativity.  

 

 To recognise and meet the social and emotional needs of our HPA students through 

pastoral support, mentoring, high-quality careers provision and links with higher education 

institutions. 

 

Provision  

  

Systematic challenge will be evident in schemes of work, lessons, resources and assessments.  
Schemes of work will include details of provision including; 
 

 Tasks which demand higher-order cognitive skills to challenge learners  

 Access to advanced resources and materials that support the level of challenge  

 More complex, creative and open-ended tasks  

 Modelling of high-level answers and outstanding work linked to grading criteria so 

that students can see what is required to progress to that level. 

 In-class and out-of-class challenge tasks / additional reading / research projects.   
 
Extra-curricular provision (e.g. school clubs, trips and teacher-recommended external 
provision). 
 
Leadership education – positions of responsibility / competitions which enhance 
independence, creative, strategic and critical thinking. 
  
The study of National Curriculum subjects is augmented and complemented by a range of 

extension and enrichment opportunities: 

• After school clubs  

• Focused visits to artistic events, exhibitions, performances and athletic opportunities  
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• Science clubs and master-classes offered by external agencies and institutions  

• Revision classes  

• Duke of Edinburgh Award  

• Study skills sessions  

• Sports activities  

• An extensive programme of music tuition, choirs and ensembles, concerts and 

performances  

• School visits  

• Individual tutor programme 

 

HPA ‘Extra’ by year group: 

Year HPA 'Extra' 

7 Aspire Club: 
Reading, research and debate focused on The Week Junior and themed 
sessions 

Enrichment: 
UPU International Letter-Writing Competition 

8 Aspire Club: 
(See Year 7 above) 

Enrichment: 
UPU International Letter-Writing Competition  

9 Brilliant Club 

Aspire Club: 
- in-house version of the Brilliant Club led by HPA Lead  
- projects on Arts, Design, Sciences (annual rotation) 
- teams 'supervised' by Yr 12/13 'Aspire Champions' 

Enrichment: 
UK Parliament Workshops 

10 
 

Aspire Club: 
(See Year 9 above) 

Enrichment: 
UK Parliament Workshops 

11 
 

Aspire Club 
(See Year 9 above) 

Post-16 seminars tailored to HPAs as part of Spotlight on Sixth Form event. 

https://www.upu.int/en/News/2021/1/UPU-to-hold-50th-International-Letter-Writing-Competition
https://www.upu.int/en/News/2021/1/UPU-to-hold-50th-International-Letter-Writing-Competition
https://thebrilliantclub.org/
https://learning.parliament.uk/en/session-workshop/primary-secondary-school-online-workshop/
https://learning.parliament.uk/en/session-workshop/primary-secondary-school-online-workshop/
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12 & 13 
 

'Early Entry' UCAS support and Higher Education seminars to support HPA 
students. 

Specialist EPQ alumni mentors to challenge HPA. 

Pre-University Programme - MOOCs linked to students' H. Ed. plans and 
life skills sessions, Year 12 UK Parliament Workshops 

 

https://learning.parliament.uk/en/session-workshop/primary-secondary-school-online-workshop/

